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CHAPTER I
INTRODUCTION
Background
One of the most promising and controversial reactions
to the indications of the growing inability of professional
mental health practitioners to train sufficient manpower to
effectively cope with an increased future need for their
services (Albee, 1959) has been the utilization of nonpro-
fessionals such as middle-aged housewives, retired people,
and indigenous inner-city residents. One of the largest
additions into these nonprofessional mental health roles has
been college students. The past decade has witnessed the
emergence of a number of volunteer companion and environment-
al change programs instituted in mental hospital "chronic"
wards by students and their universities (Umbarger et al.
,
1962) that have been shown to be of benefit to the ward re-
sidents (Holzberg and Knapp, 1965; Beck, Kantor and Gileneau,
1963) . It is particularly in this type of setting, dealing
with the neglected people of our society (e.g. geriatrics,
chronic schizophrenics, and the retarded) that the nonprofes-
sionals can be of valuable service. The professional may
avoid intensive work in such institutions not because of the
lack of treatment skills, but because these opportunities
lack the challenge, excitment, and financial rewards of pri-
vate practice and clinic affiliation. These populations
2provide a more than adequate variety of experiences for the
layman and in particular for the college student eager to
apply his "expertise" and "get out into the real world."
This development of the college student as a nonprofessional
therapeutic agent raises numerous questions not only about
effectiveness (Gruver, 1971), but also dealing with changes
in mental health service delivery systems and concerning the
usefulness of this type of experience to a liberal arts edu-
cation.
It is particularly this latter concern that was influ-
ential in the genesis of the present research. The first
year of graduate school was one of exploration and self-ex-
amination for the author. After graduating from a major
midwestern university with what I considered a well rounded
liberal arts education, I found myself confronted with doing
practicum work (consisting of interviewing, testing, and be-
ing a companion) at a nearby psychiatric facility. I was
involved with a population with which I had never dealt and
experienced myself changing in both attitude and response
toward these people. At the same time, I went through an
introspection of my goals, motives and reactions and felt
that this experience of encountering people in need helped
to precipitate this self-examination. I feel I came out of
this year experience more settled, more tolerant, and more
"in-tune" with myself and wishing that I could have partici-
Dated in a similar venture as an undergraduate.
Concurrent to my own experience, I became involved in
an undergraduate seminar which had a practicum component at
a State Hospital and began to wonder whether my growth ex-
perience was idiosyncratic. Thus, having both the personal
interest and the available group to examine, the foundation
for the present study was laid.
Purposes of Thi s Study
Though investigations have been made on the consequences
of student involvement in therapeutic roles on those served
(Gruver, 1971), various questions related to the effects of
participation in nonprofessional mental health programs on
the student participants remain to be further explored. The
major considerations of the present investigation will be to
attempt to respond to some of those questions.
There has been suspicion that people drawn toward parti-
cipation in these nonprofessional therapeutic roles do so
from a need for bizarre adventure or as a mode for the re-
solution of personal problems. Does this type of activity
invite participation of a deviant population of students?
Thus one focus of concern is the following:
1) How do student volunteers for nonprofessional men-
tal health roles and nonvolunteers compare initial-
ly on personality characteristics, background, and
attitudes toward mental health settings and those
in need of mental health services?
Are there some distinguishing characteristics of the volun-
teer group which could differentiate them from other college
students?
The other focus of the present investigation is on the
effects of this type of activity on those engaged in it.
The continuation of this activity is contingent on under-
standing what occurs to student participants and leads to
consideration of a second question:
2) Are there any changes on the part of the volun-
teers in personality characteristics and/or mental
health attitudes as a result of participation in
human service activities?
What does nonprofessional therapeutic service do to the
student? In addition, there is a related question which may
deserve some study since various proposals for expansion of
nonprofessional activity to numerous settings and clientele
are being considered:
2a) Is there a difference in degree or direction of
attitude change in volunteers related to the set-
ting and type of client served?
What are some of the significant factors in performing a non-
professional role and the type of effect it may have?
The present study is addressed to the above questions.
A brief project description will now be presented to provide
the reader with a feel for the investigation. This will be
followed by a more detailed consideration of the above men-
5tioned questions.
Outline of the Study
The experimental (E) group of 18 student volunteers meet
individually with a chronic hospitalized patient once weekly
for from 1 to 3 hours over a period of 8%-9 months. The
student volunteers were studied before and after the nonpro-
fessional experience using a variety of personality and atti-
tude measures. These pre- and post-experience measures were
compared to scores taken from two control (C) groups of simi-
lar college students.
Comparison of Volunteer s and Nonvolunteers in Initial Atti -
tudes and Personality Dimensions
In an investigation of characteristics of 85 male Wes-
leyan University student volunteers for their Connecticut
Valley Hospital Companion Program, Knapp and Holzberg (1964)
sought to determine if these volunteers were a psychological-
ly distinctive group or if they were but a typical sample of
the student population. The volunteers and nonvolunteer con-
trols were compared as to performance on the Minnesota Multi-
phasic Personality Inventory, Edwards Personal Preference
Schedule, Allport-Vernon-Lindzey Scale of Value (A-V-L),
Scholastic Aptitude Test, and Terman Concept Mastery Test.
They were found to be "not strikingly differentiated from
the general student body" (Knapp and Holzberg, 1964, p. 84)
in both neurotic disposition and intellectual ability; how-
ever, the volunteers seemed to be more introverted. They
were also found to be more intraceptive, morally concerned,
religiously oriented, and personally compassionate in atti-
tude than their nonvolunteer controls as inferred from A-V-L
scale score differences "characterized by qualities associ-
ated with social interests and moral considerations and de-
emphasis of the practical concerns represented by economic
values" (p. 84).
Holzberg, Gewirtz and Ebner (1964) found that 32 male
Connecticut Valley Hospital Companion Program student vol-
unteers were initially less tolerant in moral judgments than
their nonvolunteer counterparts which may relate to the above
mentioned differences in religious orientation (Knapp and
Holzberg, 1964); however, they did not differ significantly
in initial self acceptance. Cowen, Zax and Laird (1966)
found seventeen University of Rochester volunteers in an af-
ter school day care project to be more idealistic than demo-
graphically and motivationally comparable nonvolunteers who
wanted to participate in the project but could .not because
of prior commitments and time conflicts. However, Chinsky
(1969) did not note this difference in his study of thirty
male and female University of Rochester students involved in
a year old seminar-practicum in Community Mental Health
which included practicum placement in a state hospital chronic
ward. As in previous studies (Chinsky, 1969) the in-
vestigation of the stability of earlier findings and their
applicability to new samples make up a major goal of this
present study. To evaluate this question, comparisons of
the volunteer and nonvolunteer groups were made on the Ad-
jective Check List (Gough and Heilbrun, 1965) and Social In-
sight Test (Chapin, 1942).
Turner, Holzbrrn and Knapp (0967) through the use of the
Gough Adjective Check List have reported that volunteers have
more initially idealistic attitudes toward mental health con-
cepts (i.e. mental patient, etc.) than their nonvolunteer
counterparts. Cowen, Zax and Laird (1966) reached the same
conclusion using a semantic differential technique. Chinsky
(1969) found that "volunteers were not differentiable from
nonvolunteer peers in initial attitudes toward a wide vari-
ety of concepts related to mental illness and mental patients
(p. vi). An adaptation of the semantic differential (Osgood,
Suci, and Tannenbaum, 19 57) encompassing a variety of mental
health related concepts was used to make attitudinal com-
parisons in the present study.
Personality and Attitude Zhange Following Program Participa-
tion
From the very beginning of volunteer companionship pro-
grams, the students involved have "claimed that they had
gained insight into their own personalities and problems
through their relationship with their patients and their own
group" (Umbarger et al.
,
1962, p. 54). A recent review of
8the literature (Gruver, 1971) concluded that "Studies based
primarily on observation and clinical impressionism juggest
that college students may be helpful as therapeutic agents,
and, at the same time, students involved in a helping rela-
tionship exhibit personality changes not unlike those ef-
fected by more traditional psychotherapies" (p. Ill) such as
increased self-confidence and enhanced identity formation
and self-understanding (Scheibe, 1965; Umbarger et al
.
, 1962).
Aside from change in knowledge about and attitudes to-
ward mental illness, hospitalization and related problems as
a function of mental health service participation which pro-
duced a more realistic understanding of mental illness and
more positive attitudes toward the mentally ill (Holzberg
and Gewirtz, 1963), student volunteers have been found to be-
come more tolerant in judgmental evaluations of sexual and
aggressive behaviors and also more self-accepting (Holzberg,
Gewirtz and Ebner, 1964). These findings were partially sup-
ported by King, Walder and Pavey (1970), who found a change
in self acceptance, but no change in volunteers' moral tol-
erance in their study of sixteen University of Maryland stu-
dent volunteers in a state hospital. Chinsky and Rappaport
(1970) demonstrated that after the year-long seminar practi-
cum companionship experience, students had significantly
more favorable attitudes toward patients and less favorable
attitudes toward the mental hospital. This corresponded to
similar findings in the Cowen, Zax and Laird (1966) program
of after-school day care.
Though the correspondence between attitudes held and
subsequent behavior is not always direct, it seems reason-
able to assume that people who develop favorable attitudes
toward troubled people (e.g. mental hospital patients, re-
tarded people, etc.) may, in the future, act on those feel-
ings by advocating better care and services and by being
more tolerant of these people. It is, therefore, an import-
ant consideration when one reviews the effect of nonprofes-
sional role participation.
Scheibe (1965) studied students involved in an eight-
week full-time job on chronic wards of a state hospital.
Post-experience data indicated an increase in positive at-
titudes toward the chronic patients. A six-month follow-up
investigation revealed that the participant students' voca-
tional goals tended to crystalize and a greater number were
thinking of the mental health field in terms of future ca-
reer plans. Unfortunately, Scheibe did not use a control
group.
Van Couvering (1966) found that University of Califor-
nia-Berkeley male students who volunteered for a year-long
juvenile delinquents companion program described themselves
less favorably and more aggressively (on ACL scale) after
their companion experience. The ACL is designed to tap, on
its 24 scales, the personality characteristics of the person
using the ACL to describe him/herself. If certain traits
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and characteristics are modified, this should become evident
at retesting. The experience of the nonprofessional mental
health aide role, if it is indeed the precipitator of per-
sonality change, should cause people to describe themselves
differently using the ACL adjectives.
Goodman (1972), studying another group of male Univer-
sity of California-Berkeley student counselors to juvenile
delinquents found that the ACL self descriptions of program
participants became less favorable at post-testing. Student
volunteers were also significantly lower at post-testing on
Defensiveness, Affiliation, Self Control, Adjustment, Endur-
ance, Nurturance, Intraception, and Order ACL scales. Auto-
nomy and Aggression scales increased significantly. The
nonvolunteer controls also shifted their self descriptions
in a similar fashion; however, their changes were not sta-
tistically significant. Goodman found that of the 24 ACL
scales, counselors changed significantly on fourteen as com-
pared with two significant changes for the control group.
No significant differences in the magnitude of change be-
tween counselors and controls occured, since both groups
were changing in the same direction and displayed much vari-
ability. The only important difference occured in the ACL
Change scale. Counselors indicated an increase in need for
change and spontaneity while their controls reported a de-
crease. Counselors also decreased in need for order, while
controls stayed the same. The Goodman findings may be sus-
11
pect to influence of a favorable response-set, since the pre-
experience data was collected before the counselors learned
of their acceptance into the program—thus they might have
been influenced by the social desirability of their answers.
The trends toward greater tolerance, introspection,
self-assuredness and spontaneity by the student nonprofes-
sionals inferred from the above data also correspond to the
personal ancedotal experiences of the author and the ACL
scales that would best capture these changes and the ones
used in the present study were determined to be: 1) defen-
siveness (a lessening of score indicates less stubborness
and openness to self criticism); 2) favorability (lower
scorers are seen as clever, original in thoughts behavior,
and with accessible emotions); 3) autonomy (high scorers are
independent and autonomous); 4) aggression (higher scorers
are competitive with drive for worthy attainment); 5) change
(high scorers are typically alert, perceptive, and spontan-
eous) (Gough and Heilbrun, 1965).
It has been suggested (Holzberg et al
.
, 1966) that
greater change is going on than the research had been able
to document (p. 398), even though diaries and ancedotal re-
ports suggest change. The second goal of the study is to
make more clear these personal results of participating in
a nonprofessional mental health role. Another more theoreti-
cal paper (Golann, Baker, and Frydman, 1973) will attempt to
clarify the prevailing precipitating events of this expected
change.
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Summary
The present study is designed to further investigate
the personality characteristics of student volunteers and
their mental health attitudes as a function of human-service
experience. The following results are expected:
1) Initial Comparison of Volunteer and Nonvolunteer
(Control) Groups.
Volunteers and their controls will be nondistin-
guishable from initial scores on five selected ACL
scales, the ten Semantic Differential mental health
concepts, the Chapin Social Insight test, and the
Phi-coefficient of correspondence between real and
ideal self as measured by the ACL.
This is in line with the above mentioned findings of no
real difference between volunteer and nonvolunteer.
2) The Comparison of Experimental Group to Control
Groups after the Practicum Experience.
a) The experimental group will score higher
than the control groups on post-test on the
Adjective Check List Autonomy, Aggression
and Need for Change scales.
This is in line with previously found increase in toler-
ance for aggression and self acceptance (Holzberg et al .
,
1964) and Goodman's (19 72) data on need for change.
b) The experimental group will score lower
than the control groups on the Favorability
13
and Defensiveness scales of the ACL at post-
test.
This is also a reaffirmation of the above mentioned self
acceptance concept (Holzberg jet al,
,
1964; Goodman, 1972),
When one is more self accepting he is less defensive and more
self critical.
c) The experimental group will score higher on
the evaluative dimension of the semantic
differential on the concept "typical mental
patient" than the controls.
d) The control group will rate Northampton
State Hospital (the practicum placement)
lower in the evaluative dimension of the
post-test semantic differential than the
control groups.
These preceeding two hypotheses are an attempt to repli-
cate and expand on Chinsky's (1960) findings. Gough (1968)
suggests that the ability to evaluate others, and to forecast
the events in an upcoming interpersonal or social situation
is an important skill in therapeutic settings. Experience in
these settings tends to increase their "social insight" and
should be evident on tests designed to tap this talent.
e) The experimental group will increase their
Chapin Social Insight test score while the
control group will remain the same.
f) The phi-coefficients for the experimental
14
group will become larger than those of the
control group.
If one is to become more self accepting, his measured
real and ideal self would most probably become more congru-
ent ("Holzberg et al
.
, 1964). The phi manipulation is an at-
tempt to measure that occurance. The larger the phi coeffi-
cient the more the congruence and similarity of real and
ideal self.
The natural maturational rethinking of goals and ideals
which takes place during the college experience may show a
higher "congruence" of the control group as measured by the
phi coefficient; however, the experimental group, because of
its intensive interpersonal experience, will be more congru-
ent.
3) Comparison of pre- versus post-ratings for the
experimental group and the control group.
a) The control groups will not change on pre-
and post-test scores.
b) The experimental group will increase on ACL
Autonomy, Aggression, and Change scales from
pre- to post-test; they will decrease on ACL
Favorability and Defensiveness; they will
raise the Chapin score; they will evaluate
the person he helped (patient) higher and
the placement (mental hospital) lower; and
they will have a more self-accepting higher
phi-coef ficient
.
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In other words, the experience of being a nonprofession-
al helper during the months between the pre-test and the post
test should be instrumental in effecting the pattern of re-
sponding to the test battery while those students in the con-
trol groups would not significantly alter their responding
behavior
.
The affirmation of these hypotheses in the results of
the present study would add to the evidence of positive de-
velopmental influences on the personalities and attitudes of
those who become nonprofessional therapeutic agents. Thus
the development and continuation of this type of educational
experience would be shown to be a priority since it not only
serves the hospitalized patients, but it is also of benefit
in the personal growth of the volunteer students. The col-
lege experience is one of searching for identity and seeking
stability and security. A program that would foster these
goals deems continuation.
16
CHAPTER II
METHOD
Subjects
Volunteers. Eighteen college students who had register-
ed for a year-long undergraduate seminar and practicum course
in community mental health offered at the University of Mas-
sachusetts during the 1971-72 school year served as the Ex-
perimental group (E) of subjects in this study. They were
selected on the basis of class and major from among the ap-
proximately 50 applicants to the course who prefer a state
hospital practicum experience to a public school experience.
No attempt was made to select on the basis of other academic,
experiential, or personal criteria. An attempt to balance
the number of men and women was made, but there were insuf-
ficient male applicants.
Seven students in the E were males (three juniors and
four seniors) and eleven were females (four juniors, six
seniors and one graduate student). All entered the course
as psychology majors except the one female graduate student
in Counseling. Not including a 41-year-old female who re-
turned to school after beginning her family, the mean age of
the E was 21.10 years; the age range was 19.75 to 24.33 years.
The mean Grade Point Average (GPA) was 2.85; the range was
2.1 to 3.9. These students did the practicum portion of the
course (to be described below) at Northampton State Hospital
(NSH)
.
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Controls
.
There were two groups of controls designated
Control Group I (CI) and Control Group II (CII) respectively.
CI was made up of 18 college students who had register-
ed for the same year-long undergraduate seminar and practi-
cum course in community mental health offered at the Univer-
sity of Massachusetts during the 1971-1972 school session.
They were selected from approximately 50 applicants to the
course who prefered a public school practicum experience to
one at a state hospital. CI included six males (three juni-
ors and three seniors) and twelve females (four juniors and
eight seniors). All were psychology majors except for one
male and two female sociology majors. Their mean age was
20.97 years; the range was 19.75 to 24.6 years. The mean
GPA was 2.95; the range was 2.0 to 3.5. The students in CI
took the same course as those in E; however, they did their
practicum at the Amherst public school system. Twelve of
CI were assigned to Amherst Regional Junior High School
(ARJHS) and six were doing their practicum at the Wildwood
Elementary School (WES). Because of its similarity to the
E with regards to interest in nonprofessional human service,
age, course work and major, and participation in the same
course (except for practicum placement), CI was used to as-
sess changes in personality and attitudes as a function of
the practicum setting experience.
CII was intended to be three separate control groups:
applicants to the course who were not accepted (to act as a
18
control of those who would apply for this type of course);
non-applicant junior and senior psychology majors (to con-
trol for the effects of being a psychology upper classman);
and a general random selection of University juniors and
seniors. Problems of recruitment made this impossible. All
three originally intended control groups were combined to
form CII which included five males (three juniors and two
seniors) and thirteen females (eight juniors and five seni-
ors). Eight were psychology majors (two senior males, one
junior male, three junior females and two senior females)
who were randomly selected from the University Directory.
Three were non-psychology majors who had applied for the
course and the remaining six were junior and senior non-psy-
chology majors (two English, one each from Marketing, Speech,
Nursing and Human Development) who were also randomly select-
ed from the University Directory. Of the over 60 students
offered payment of five dollars for participation in this
study, the 18 who accepted and completed the test battery
twice made up CII. The mean age (not including a 29-year-old
female who was continuing her education after beginning her
family) was 20.66 years; the range was 19.9 to 24.25 years.
The mean GPA was 3.07 with a range from 2.1 to 3.8. The
purpose of CII was to help assess the effects of participa-
tion in the course and practicum against a more heterogene-
ous sample of non-participants. (See Table 29.)
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Procedure
Volunteers
.
All E students participated in a community
mental health two-semester seminar composed of: (1) a week-
ly lecture section which covered various topics ranging from
historical perspectives of mental health systems and ideology
to small mini-lectures on schizophrenia research, halfway
houses, and what it's like to work at a state school for the
retarded; (2) a consultation-support group met one hour each
week and was used to process the feelings and experiences of
the students at their placement setting. A faculty member
served as consultant to the group and encouraged students to
share anxieties and uncertainties related to the field ex-
perience; (3) a community field placement at the Northampton
State Hospital (NSH) where each student met individually for
approximately three hours each week with his randomly assign-
ed chronic patient. Each student was assigned the role of
"companion-re-entry counselor" and after a brief orientation
in September, began weekly or more frequent visits which con-
tinued until late May.
Before beginning their practicum placements in Septem-
ber, 1971, and at the conclusion of their practicum contact
in May, 1972, a battery of psychological tests were admini-
stered. The battery included the following:
a) Adjective Check List (ACL) (Gough and Heilbrun, 1965)
b) An adaptation of the semantic differential (SD)
(Osgood et al., 1957)
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c) Chapin Social Insight Test (CSIT) (Chapin, 1942), and
d) A biographical and interest questionnaire.
Controls. The students in CI participated in the commu-
nity mental health course (as described above); however, they
a
did their practicum placement at the Amherst Regional Junior
High School (ARJHS ) and the Wildwood Elementary School (WES)
and had the role of "companion-tutor" to a problemed student.
This was part of an individualized curriculum program develop-
ed by the schools to handle and help troubled students in re-
entry of their classes. The above mentioned test battery was
given to CI before they commenced their practicum contact and
again in May when their duties were completed.
The CII student did not participate in the course or any
of its parts but were administered the identical test batter-
ies in October and again in May. Each CII received five dol-
lars at the completion of the post-test.
Test Measures
Adjective Check List ( ACL ) . The ACL developed by Gough
(1960) presents a list of 300 adjectives (Appendix A) which
are administered to persons who are instructed to describe
each adjective as being either characteristics or uncharac-
teristic of the concept, thing, or person which is rated.
This description can then be analyzed on 24 various scales:
number of adjectives checked, defensiveness, favorable ad-
jectives checked, unfavorable adjectives checked, self-con-
fidence, self-control, lability, personal adjustment, achieve,
ment, dominance, endurance, order, intraception, nurturance,
affiliation, heterosexual! ty, exhibition, autonomy, aggres-
sion, change, succorance, abasement, deference, and counsel-
ing readiness. The ACL has been suggested for use in the
study of self
-acceptance and self-cri ticality and also in the
investigation of social stereotypes (Gough, 1960).
Each time the ACL was administered, the _Ss received two
sets of instructions. First each _S was to describe "Your-
self—the way you really are" and second to use the form to
describe "Your Ideal Self—the way you would like to be."
The self ratings will be compared utilizing five of the sub-
scales: Favorability, Defensiveness, Autonomy, Aggression
and Change. A phi-coefficient will be computed to determine
the congruency of the real versus ideal descriptions on each
of the 300 adjectives.
Semantic Differential (SD ) . The SD (Osgood et al
•
,
19 57) has been used to investigate popular conceptions and
misconceptions about mental health (Nunnally, 1961). The j3
is instructed to indicate at what point on a seven-point
scaled continuum between bi-polar adjectives he feels that
a concept, person, or thing should be rated. The bi-polar
adjectives can be separated into four distinct sub-categor-
ies: evaluation (good-bad), potency (strong-weak), activity
(fast-slow), and understandability (familiar-strange). The
concepts and people to be rated by all the Ss in this study
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will be: Northampton State Hospital (NSH), Belchertown State
School (BSS), Amherst Regional Junior High School (ARJHS),
Wildwood Elementary School (WES), University of Massachusetts
(UM), typical mental patient (TMP), typical retarded person
(TRP), typical problem student (TPS), typical college student
(TCS) and me (Appendix B). The items "University of Massa-
chusetts" and "typical college student" have been included as
a check for a response set. The inclusion of "BSS" and "TRP"
is for a check for the tendency to generalize from the experi-
ence. Only the "evaluation" factor will be compared in this
study.
Chapin Social Insight Test ( CSIT ) . The CSIT (Chapin,
1942) is an attempt to measure the ability to define (i.e.,
by classifying, diagnosing, inferring causes, or predicting)
a given social situation in terms of behavior ascribed to
others. It attempts to measure the ability to recognize, in
any situation, the psychological dynamics underlying a parti-
cular behavior, and the stimulus, compromise, or innovation
necessary to resolve the situation or to carry it through to
a constructive conclusion.
The 25-item test (Appendix C) requires that the subject
choose the appropriate reaction to a given problem situation
from a given group of alternative reactions.
The CSIT has been found (Gough, 19 65) to correlated with
various indices of social sensitivity and social acuity, and
to identify individuals who impress others as insightful,
perceptive, imaginative, and resourceful.
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Biographical and Interest Blank ( BIB ) . The BIB (Appen-
dix D) was an attempt to get demographical data and interest
information to help in matching Es and Cs and is an aid to
the interpretation of results.
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CHAPTER III
RESULTS
Initial Comparisons of Experimental and Control Groups
Because of the proportionality of male to female sub-
jects in each group and the complexity and impossibility of
the design if sex were made a variable, no systematic sex
linked differences were assumed. Chinsky (1969) found none.
This type of repeated measures design presented numer-
ous problems of analysis. Because of N size and number of
variables the Multivariate analysis of variance was not used
and the problem of compounding errors (Tucker et al.« 1966;
Cronbach and Furby, 1970) when measuring change limited the
scrope of the analysis.
A one between- and two within-sub j ect s variable analy-
sis of variance design (Meyer, 1971) was used to compare the
groups. The groups were found to be similar; not differing
significantly on any of the variables. Table 1 presents the
means for the pre-test scores in the ACL personality scales;
Table 2 depicts the means of the SD attitudinal scores to-
ward the practicum placement; Table 3 shows the man evalua-
tions of the people at the placements; and Table 4 presents
the means of the Social Insight test. Analysis showed no
significant systematic differences between the groups ini-
tially (Tables 10, 11 and 12).
Comparison of Experiment a 1 and Control Groups <i ' ! \v : -T< t
after Practicum Experience
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Analysis of the post-test data indicated no systematic
difference in the after practicum test administration scores
between groups. Tables 5, 6, 7, and 8 show the mean values
for the test variables. Though the scores seem different
from each other, the extreme variability of the scores with-
in each group caused no statistically significant variation
to be found.
There was an effect of time for the attitudes toward the
practicum placements (F_ = 5.250; df = 1/51; £ < .05) (Table
11) and toward the people at the placements (J_ = 3.99; df =
1/51; £ < .05) (Table 12). There was also a significant time
by concepts interaction in the analysis of the practicum
placements (F = 8.33; _df = 4/204; £ < .001) (Table 11).
Because the individual variables were not highly corre-
lated separate analyses of variance were performed for each
item (Tables 13-28). Time effects were noted for ACL-Auto-
nomy (F 5.309; df = 1/51; £ < .05), ACL-Aggression (F =
5.040; df = 1/51; £ < .05), SD-NSH (F = 14.44; df = 1/51;
£ < .001), SD-BSS (F = 11.154; df = 1/51; p_ < .005), and
SD-TMP (F = 4.047; df = 1/51; £ < .05). A Group by Time
effect was noted for the SD-TPS concept (F = 3.515; df = 2/51
£ < .05).
Figures 1-5 show graphs of the mean values for the place
ments and their associated clients and graphs of the differ-
ence between pre- and post-test values (Table 8). Graphic-
Insert Figures 1-5 here
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ally the predicted attitudinal changes seem evident the at-
titude toward the placement decreased in evaluation, that
toward the clients at the placement increased. However, the
differences were not found to be significant statistically.
An interesting finding is the CI values for TPS (Figures 3a).
As stated above, this interaction was found to be significant.
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CHAPTER IV
DISCUSSION
This chapter will discuss, in turn, the issues underly-
ing the organization and results of this study in relation
to the underlying concerns of this investigation.
Comparison of Initial Characteristics and Attitudes of Volun-
teers and Controls
Volunteers and controls were not found to vary signifi-
cantly from each other during initial phases of the present
study. There were no systematic differences found between
those who would enroll in a seminar-practicum community men-
tal health course and those who did not. Contrary to Cowen,
Zax and Laird (1966), the volunteers were not found to be
more "idealistic" but rather confirmed Chinsky's (1969) find-
ing that volunteers resembled the general student population.
The initially non-variant attitude scores toward mental pa-
tients reflect the similar findings of Turner, Holzberg and
Knapp (1967). It should be safe to conclude that volunteers
for nonprofessional therapeutic agent experiences are not
abberants, psychological misfits, or "idealistic do-gooders"
but are comparable to the general population of students.
Comparison of Characteristics and Attitudes of Volunteers
and Controls after the Practicum Experience
The expected changes in the profiles of the E students
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were not established in the present study. There was no dif-
ference statistically determined between the E and C groups
even though the post-test scores seemed to differ from each
other probably because of the small N and the heterogenity
of variance. The constrictures of enrollment limits and the
difficulties of recruiting volunteer subjects made for the
small N. Further experiments should consider using signifi-
cantly large N. One of the author's premises for this study
was that the intended changes were so potent that the N size
should not have made that much of a difference; however, the
data indicated the contrary. This finding necessitates a
mediation of the premise of change potency. Thus, change
could occur, but because of N size (degree of freedom) the po
tentially statistically significant effect was not evident.
The time effect indicated that there were personality
and attitudinal changes during the period from the pre-test
till after the practicum experience was over. The effect
occured in all groups and thus there was no general Group x
Time interaction. During this period of time, there was
much news coverage and general consciousness raising about
conditions in the nearby Belchertown State School for the
Retarded. A class action suit against the state for proper
care was given wide news coverage and may have effected par-
ticipants' attitudes toward institutions and their inhabit-
ants. It was expected that E would change most markedly in
attitude toward NSH since they were intimately involved with
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the conditions at that institution and that this would gene-
ralize to BSS (a similar institution). The expected negative
attitude change did occur, but similar changes occurred in
the CI and CII students. They may have developed negative
attitudes toward BSS because of the news coverage and this may
have generalized to NSH attitudes. The prediction that TMP
would be more positively seen after the experience was pro-
bably also affected by the same confounding as the NSH atti-
tudes. Thus Chinsky's (1969) findings were not statistically
replicated though the trend was certainly in that direction.
An interesting unpredicted result was that of the Group
x Time interaction in the analysis of the attitudes toward
the "typical problem student." Further investigation notes
that the CII had more negative attitudes toward the TPS after
his experience in being a "companion-tutor" to him. In retro-
spect, one might have been able to predict this reaction be-
cause of the nature of the practicum placement. Contrary to
the students placed at NSH working to help their patients
re-enter society and get out of what they would consider an
oppressive non-effective institution, those doing their prac-
ticum at ARJHS and WES (CI) were attempting to help problem
students reintegrate into an institution that was making a
concerted and sincere effort to help these students. ARJHS
and WES, being part of the innovative Amherst school system,
are probably better programmed and organized than the schools
the CI students attended 0 The CI students may have been up-
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set at their assigned students non-integration into the sys-
tem and thus may have caused this shift in attitude.
The present author believes that the personality charac-
teristic changes and attitude shifts are salient factors and
results of participation in field studies courses. They pro-
vide a chance to grow and develop personally at a time, the
college years, when a person is involved in personal exam-
ination and growth. Especially valuable is the opportunity
to engage and encounter a person in need (such as in an in-
stitution). Though numerous investigators have felt that
these positive therapeutic outcomes for the volunteers are
"real", they have been hard to measure and categorize. What
may be needed is a different type of measure making more use
of personal reactions in the form of journals or tapes and
transcripts of the support group meetings. This nonprofes-
sional experience is valuable (and hopefully will be statis-
tically proven so) and should be continued. The working
through of personal reactions to a needy and tragic popula-
tion and the attempts to cope with this difficult experience
coupled with the support of others going through the same ex-
perience is "person" building. More controlled and well
planned means of making this phenomenon more evident are need
ed to provide an empirical justification for the continuation
of these programs.
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CHAPTER V
HINDSIGHT, IMPLICATIONS, AND SUMMARY
The process of identifying change in personality because
of certain supposedly specific variables and interventions in
an individual's eco-system is a problem. The present study,
besides confirming the previous statement,
. attempted to mea-
sure differences in personality structure because of an ex-
perience—that of dealing one-to-one with a person in need.
It was hypothesized that the experiential concomitants eli-
cited by this relationship (i.e. developing trust, empathy,
tolerance, etc.) would aid in personal growth. One diffi-
culty in this study was the lack of more definative measures
of this supposed growth. Those ACL measures which were cho-
sen did not seem to capture the change if it did exist, and
by attempting to focus on specific scale changes, the broader
issue of the general effects of developing a relationship
with another individual was lost. Different conceptualiza-
tions of how to note change and what personality change is
may be necessary.
What seems appropriate now is to in some way develop a
methodology which can be utilized to tap the more personal
nuances of affective and attitudinal shifts due to what is a
potentially close contact with a person—usually very differ-
ent from ones self. The armamentarium of this mode of a more
subjective investigation of this experience might include the
previously noted journals and diaries, but also could find
expression in open ended questionnaires, emotion check lists
and even direct questioning of "How have you been effected
by this experience?" As a corollary, one would have to
develop methods of organizing this type of information which
in many ways seems difficult to key punch. One might also
consider investigating what the students considered their
critical incidents during the extent of their experience
(both in and out of the context of the relationship) and at-
tempt to derive an idea of the process of the change.
As stated in the previous chapter, the anticipated re-
sults were not shown in this study. This could be attribut-
able to various factors including size of sample, type of
variable measures, potency of effect, or inadequate opera-
tional definitions of what was really being looked for.
There is also a large individual difference effect— some peo
pie responding quite differently (and maybe oppositely) to
the personal experience. However, the author continues to
believe that "things" happen that are "growth inducing" to
"some" people, and that this type of experience, for those
people, can be of benefit.
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APPENDIX A
Tables
Table 1
Mean Values and Standard Deviations of Initial ACL
. Personality Variables for Volunteer Group,
Control I and Control II a
Personality Volunteer Control I Control II
Variable
M SD M SD M SD
ACL - Defensiveness 20.97 3.98 20.00 4.86 19.58 4.44
ACL - Favorability 57.78 11.32 53.11 12.29 51.22 27.46
ACL - Autonomy 2.72 4.04 2.33 3.73 1.72 5.12
ACL - Aggression -13.50 5.79 -11.67 5.41 -11.50 6.79
ACL - Change 7.56 3.99 8.00 4.01 7.22 4.27
aN = 54; 18E, 18CI, 18CII
Table 2
Mean Evaluative Scale Score Values and Standard
Deviation of Initial Semantic Differential Attitudes
toward Practicum Placement Settings for Volunteers
>
Control I and Control
Attitude Volunteer Control I Control II
Concept M SD u SD M SD
SD - NSH 24.83 7.17 25.66 3.33 24.50 6.05
SD - BSS 23.33 8.01 22.27 5.89 24.16 8.38
SD - ARJHS 31.27 4.73 35.05 3.62 30.33 6.21
SD - WES 33.27 4.35 32.22 4.93 32.55 5.58
SD - UM 32.61 4.77 29.72 1 4.99 29.00 6.23
aN = 54; 18E, 18CI, 18CII
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Table 3
Mean Evaluative Scale Score Values and Standard
Deviation of Initial Semantic Differential Attitudes
toward People at Placements for Volunteers,
Control I and Control II a
Attitude Volunteer Control I Control II
Concepts M SD M SD M SD
SD - TMP 25.88 4.57 25.61 4.07 25.22 6.93
SD - TRP 28.11 5.70 27.00 3.85 28.05 7.49
SD - TPS 26.72 6.93 28.00 3.74 26.44 5.52
SD - TCS 30.88 4.98 30.16 2.87 32.33 4.65
SD - Me 34.83 4.20 35.88 4.24 35.38 3.60
aN = 54; 18E, 18CI, 18CII
Table 4
Mean Value and Standard Deviation on Chapin Social
Insight Test Initial Administration of Volunteers,
Control I and Control IIa
Volunteer Control I Control II
Test
M SD M SD N SD
CSIT 20.66 4.42 18.72 3.12 18.50 4.48
aN = 54; 18 E, 18 CI, 18 CII
Table 5
Post-test Mean Values and Standard Deviation
of ACL Personality Variables for Volunteer Group,
Control I and Control II a
Personality
Variable
Volunteer Control I Control II
M SD M SD M SD
ACL - Defensiveness
ACL - Favorability
ACL - Autonomy
ACL - Aggression
ACL - Change
18.39 6.56 21.00 5.03 16.25 8.54
55.89 12.16 55.94 12.50 57.67 13.46
4.39 4.33 2.83 3.05 3.56 5.04
-9.89 6.69 -12.50 4.98 -7.64 8.55
7.83 4.25 8.39 4.82 5.78 5.79
N = 54; 18 E, 18 CI, 18 CII
Table 6
Post-test Mean Evaluative Scale Score Values and
Standard Deviations of Semantic Differential
Attitudes toward Practicum Placement Settings for
Volunteers, Control I and Control
Attitude Volunteer Control i Control II
Concept M SD M SD M SD
SD - NSH 18.94 6.41 24.22 5.68 20.83 6.58
SD - BSS 17.94 5.37 20.11 7.32 20.50 7.28
SD - ARJHS 32.94 5.61 34.00 5.32 32.66 5.21
SD - WES 33.88 4.73 34.44 5.28 32.61 6.16
SD - UM 31.66 6.31 29.50 4.83 30.55 5.49
aN = 54; 18 E, 18 CI, 18 CII
Table 7
Post-test Mean Evaluative Scale Score Values and
Standard Deviations for Semantic Differential Attitudes
toward People at Placements for Volunteers,
Control I and Control II a
Attitude
Concepts
Volunteer Control I Control II
M SD M SD M SD
SD - TMP 29.16 5.75 26.44 3.31 25.11 6.09
SD - TRP 28.88 4.16 28.77 3.47 28.38 7.30
SD - TPS 28.38 6.78 26.77 4.47 28.72 4.25
SD - TCS 32.83 4.30 30.50 3.71 32.50 5.14
SD - Me 34.55 4.33 35.77 4.14 34.55 4.67
aN = 54; 18 E, 18 CI, 18 CII
Table 8
Mean Value and Standard Deviation Chapin Social
Insight Test Post-test Administration of Volunteers,
Control I and Control II a
Volunteer Control I Control II
Test
M SD M SD M SD
CSIT 21.16 3.43 20.66 3.89 18.27 4.59
aN = 54; 18 E, 18 CI, 18 CII
Table 9
Mean Change Between Pre- and Post-test Scores on All
Experimental Variables for Volunteers,
Control I and Control II a
Variable
Name
Volunteer Control I Control II
ACL - Defensiveness
ACL - Favorability
ACL - Autonomy
ACL - Aggression
ACL - Change
SD
SD
SD
SD
SD
NSH
BSS
ARJHS
WES
UM
2.64
1.89
1.67
3.61
.27
5.89
5.39
1.67
.61
.95
1.00
2.83
.50
.83
.39
1.44
2.16
1.05
2.22
.22
3.33
6.45
1.84
3.86
1.44
3.67
3.66
2.33
.06
1.55
SD
SD
SD
SD
SD
TMP
TRP
TPS
TCS
Me
3.28
.77
1.66
1.95
.28
.83
1.77
1.23
.34
.11
.11
.33
2.28
.17
.83
0 coefficient
CSIT
.0783
.40
.0121
1.94
.1353
.23
aN = 54; 18 E, 18 CI, 18 CII
Table 10
ANOVA for E vs CI and CI
I
ACL - Variables
sv df ss MS F
X U UO.X 539 311557. 2704
Between S 12 8879.5204
G 2 57.4287 28.7144mm >—' • ' X I jC
S(G) 51 8822.0917 172.9822
wi tnin ^ /IOC 302677. 7500
•
X 1 86. 4000 86.4000 2.546
GT 2 31.8361 15.9181 .469
ST(G) 51 1731.0139 33.9414
V 4 272612.0806 68153.0201 743.542**«
GV 8 397.3861 49.6733 .542
SV(G) 204 18698.5334 91.6595
TV 4 333.8361 83.4590 2.065
GTV 8 540.9139 67.6142 1.67
STV(G) 204 8245.7499 40.4203
•••p<.001
Table 11
ANOVA for E vs CI and CII
SD
- Placement Concepts
sv df SS MS F
Total O luU J , /^O
j
Between S 53 5857.8982
G 2 63.4926 31.7463
.279
S(G) 51 5794.4056 113.6158
Within S 486 25747.9001
T 1 128.0907 128.0907 5.250*
GT 2 69.6926 39.8463 1.425
ST(G) 51 1244.1167
. 24.3944
V 4 12783.6037 3195.9009 98.24**»
GV 8 514.1185 64.2648 1.98
sv(g) ; 204 6614.6778 32.4249
TV 4 586.7519 146.6880 8.33***
GTV 8 210.7704 26.3463 1.49
STV(G) 204 3596.0778 17.6278
p<.05
•••p<.001
Table 12
ANOVA for E vs CI and CI
I
SD - Person Concepts
sv df SS MS F
Total 539 18864.0653
Between S 53 5271.3648
G 2 26.5481 13.2741 .129
S(G) 51 5244.8167 102.8395
Within S 486 13592.7005
T 1 70.4167 70.4167 3.99*
GT 2 38.5778 19.2889 1.09
ST(G) 51 906.9058 17.7825
V 4 5643.9630 1410.9907 58.3***
GV 8 192.9704 24.1213 .99
SV(G) 204 4928.2667 24.1582
TV 4 47.2593 11.8148 1.46
GTV 8 109.1630 13.6454 1.68
STV(G) 208 1655.1778 8.1136
p<.05
***p<".001
Table 13
ANOVA for E vs CI and CI
I
ACL - Defensiveness
sv df SS MS F
Total 107 3698.8033
Between S 53, 2497.1783
G 2 125.4769 62.7384 1.349
S(G) 51 2371.7014 46.5039
Within S 54 1201.6250
T 1 72.5208 72.5208 3.583
GT 2 96.5417 48.2708 2.384
ST(G) 51 1032.5625 20.2463
Table 14
ANOVA for E vs CI and CI
I
ACL - Favorability
SV df SS MS F
Total 107 26429.2130
Between S 53 19241.7130
G 2 132.3519 66.1759 .176
S(G) 51 19109.3611 374.6934
Within S 54 7197.5000
T 1 163.7870 163.7870 1.245
GT 2 314.3519 157.1759 1.194
ST(G) 51 6709.3611 131.5561
Table 15
ANOVA for E vs. CI and CII
ACL - Autonomy
CV df SS MS F
Total 107 1948.4074
Between S 53 1428.4074
G 2 21.4630 10.7315 .389
S(G) 51 1406.9444 27.5871
Within S 54 520.0000
T 1 48.0000 48.0000 5.309*
GT 2 9.5000 4.7500 .525
£T(G) 51 461.5000 9.0490
•p<.05
Table 16
ANOVA for E vs CI and CII
ACL - Aggression
sv df SS MS F
Total 107 4670.8033
Between S 53 3075.1783
G 2 131.8380 65.9190 1.142
S(G) 51 2943.3403 47.7126
Within S 54 1595.6250
T 1 1 132.2245 132.2242 5.040*
GT 2 125.5602 62.7801 2.393
ST(G) 51 1337.8403 26.2322
•p^.05
Table 17
ANOVA for E vs CI and CI
I
ACL - Change
SV df SS MS F
Total 107 2198.9630
Between S
_53 1732.9630
G 2 43.6852 21.8426 .659
S(G) 51 1689.2778 33.1231
Within S 54 466.0000
T 1 3.7037 3.7037 .433
GT 2 26.7963 13.3981 1.569
ST(G) 51 435.5000 8.5392
Table 18
ANOVA for E vs CI and CII
SD - NSH
SV df SS MS
Total 107 4219.4352
Between S
G
S(G)
Within S
T
GT
ST(G)
52 2835.9352
2 168.3519
51 2667.5833
54 1383.5000
1 283.5648
2 98.6852
51 1001.2500
84.1759
52.3056
283.5648
49.3426
19.6324
1.609
14.44***
2.513
•**p<:'.001
Table 19
ANOVA for E vs CI and CI
I
SD - BSS
sv df ss MS
Total 107 5653.6666
Between S
G
S(G)
Within S
T
GT
ST(G)
53 3501.6666
2 53.7222
51 3447.9444
54 2152.0000
1 377.8148
2 46.7963
51 1727.3889
26.8611
67.6068
377.3148
23.3981
33.8704
.397
11.154**»
.690
* * • p<.005
Table 20
ANOVA for E vs CI and CII
SD - ARJHS
sv df SS MS
Total 107 3008.1019
Between S
G
S(G)
Within S
GT
ST(G)
53 2110.6019
2 184.5741
51 1926.0278
54 897.5000
1 26.0093
2 58.0185
51 813.4722
92.2870
37.7653
26.0093
29.0093
15.9504
2.443
1.630
1.818
Table 21
ANOVA for E vs. CI and CII
SD - WES
SV df SS MS
Total 107 2864.0000
Between S
G
S(G)
Within S
T
GT
ST(G)
53 1994.0000
2 27.0556
51 1966.9444
54 870.0000
1 27.0000
2 47.1667
51 795.8333
13.5278
38.5675
27.0000
23.5833
15.6046
.350
1.730
1.511
Table 22
ANOVA for E vs CI and CII
SD - UM
SV df SS MS
Total 107 3076.9907
Between S 5_3 2544.4907
G 2 143.9074 71.9537 1.528
S(G) 51 2400.5833 47.0703
Within S 54 532.5000
T 1 0.4537 0.4537 .05
GT 2 29.7963 14.8981 1.505
ST(G) 51 502.2500 9.8480
Table 23
ANOVA for E vs CI and CII
CSIT
SV df SS MS
Total 107 1806.0000
Between S 53. 1116.0000
G 2 115.0556 57.5278 2.93
S(G) 51 1000.9444 19.6264
Within S J54 690.0000
T 1 14.8148 14.8148 1.157
GT 2 21.9074 10.9537 .855
ST(G) 51 653.2778 12.8094
Table 24
ANOVA for E vs CI and CI
I
SD - TMP
SV df SS MS
Total
Between S
G
S(G)
Within S
T
GT
ST(G)
107 3039.7407
53. 2331.7407
2 102.7963
51 2228.9444
54 708.0000
1 48.0000
2 55.0556
51 604.9444
51.3981
43.7048
48.0000
27.5278
11.8617
1.175
4.047*
2.320
*p<.05
Table 25
ANOVA for E vs CI and CII
SD - TRP
SV
Total
Between S
G
S(G)
Within S
T
GT
ST(G)
df SS MS
107 3207.5185
53 2359.5185
2 6.7407
51 2352.7778
54 848.0000
1 25.0370
2 9.8519
51 813.1111
3.3704
46.1329
25.0370
4.9259
15.9434
.007
1.570
.308
Table 26
ANOVA for E vs CI and CII
SD - TPS
SV df SS MS
Total 107 3086.9907
Between S 53. 2546.4907
G 2 .7963 .3981 .0078
S(G) 51 2545.6944 49.9156
Within S 54 540.5000
T 1 22.2315 22.2315 2.492
GT 2 62.9074 31.4537 3.525*
ST(G) 51 455.3611 8.9286
• p<.05
Table 27
ANOVA FOR E vs CI and CII
SD - TCS
SV df SS MS
Total 107 2046.8519
Between S
G
S(G)
Within S
T
GT
ST(G)
.53 1645.8519
2 83.7963
51 1562.0556
54 401.0000
1 17.9259
2 17.3519
51 365.7222
41.8981
30.6285
17.9259
8.6759
7.1710
1.368
2.499
1.209
Table 28
ANOVA for E vs CI and CII
SD - Me
SV df SS MS F
Total 107 1839.0000
Between S 53, 1509.0000
G 2 25.3889 12.6944 .436
S(G) 51 1483.6111 29.0904
Within S 54 330.0000
T 1 4.4815 4.4815 .707
GT 2 2.5741 1.2870 .202
ST(G) 51 322.9444 6.3322
Table 29
Comparison of E, CI, and CII
Males Females Age (years) GPA on 4 pt
scale
E 7
CI 6
CII 5
11
12
13
21.10
20.97
20.66
2.85
2.95
3.07
APPENDIX B
Adjective Check List
1. absent-minded
2 0 active
3. adaptable
4 0 adventurous
5c affected
6. affectionate
7 0 aggressive
8c alert
9c aloof
10 c ambitious
11. anxious
12c apathetic
13„ appreciative
14 c argumentative
15c arrogant
16c artistic
17c assertive
18 c attractive
19 c autocratic
20c awkward
21. bitter
22. blustery
23c boastful
24c bossy
25. calm
26. capable
27c careless
28. cautious
29. changeable
30. charming
31c cheerful
32c civilized
33. clear-thinking
34c clever
35c coarse
THE ADJECTIVE CHECK
36. cold
37c commonplace
38c complaining
39. complicated
40. conceited
41. confident
42. confused
43. conscientious
44. conservative
45. considerate
46. contented
47. conventional
48. cool
49. cooperative
50. courageous
51. cowardly
52. cruel
53. curious
54. cynical
55. daring
56. deceitful
57. defensive
58. deliberate
59. demanding
60. dependable
61. dependent
62. despondent
63. determined
64. dignified
65. discreet
66. disorderly
67. dissatisfied
68. distractible
69. distrustful
70. dominant
LIST
71. vax. trciuiy
72. dull^-1 JL JL
73. Pasv nninrr
74. effeminate
75. efficient
76. eqotistical
77. emotions
1
78.
79. V- V— A. J_ _I_ O -i_ 1 * J
80. enthusia^ti r
81. evasive
82c excitabl
p
83. fair—mi ndpH
84. fault—findi nn
85. fearful
86. fpmin i npv— ill
-1— 1 i A- X X V .
87. fickle
88. flirtatious
89. foolish
90. forceful
91. foresiahfpd
92. foraetfu
1
93. forgiving
94. formal
95c frank
96. friendly
97. frivolous
98. fussy
99. generous
100. gentle
101. gloomy
good-looking
103. good-natured
104. greedy
105. handsome
Adjective Check List - 2
106. hard-headed 142. leisurely 178. pleasure-seeking
107. hard-hearted 143. logical 179. poised
108
.
hasty- 144. loud 180. polished
109 o headstrong 145. loyal 181. practical
HO. healthy 146. mannerly 182. praising
111. helpful 147. masculine 183. precise
112. high-strung 148. mature 184. prejudiced
113. honest 149. meek 185. preoccupied
114. hostile 150. methodical 186. progressive
115. humorous 151. mild 187. prudish
116. hurried 152. mischievous 188. quarrelsome
117. idealistic 153. moderate 189. queer
118. imaginative 154. modest 190. quick
119. immature 155. moody 191. quiet
120. impatient 156. nagging 192. quitting
121. impulsive 157. natural 193. rational
122. independent 158. nervous 194. rattlebrained
123. indifferent 159. noisy 195. realistic
124. individualistic 160. obliging 196. reasonable
125. industrious 161. obnoxious 197. rebellious
126. infantile 162. opinionated 198. reckless
127. informal 163. opportunistic 199. reflective
128. ingenious 164. optimistic 200. relaxed
129. inhibited 165. organized 201. reliable
130. initiative 166. original 202. resentful
131. insightful 167. outgoing 203. reserved
132. intelligent 168. outspoken 204. resourceful
133. interests narrow 169. painstaking 205. responsible
134. interests wide 170. patient 206. restless
135. intolerant 171. peaceable 207. retiring
136. inventive 172. peculiar 208. rigid
137. irresponsible 173. persevering 209. robust
138. irritable 174. persistent 210. rude
139. jolly 175. pessimistic 211.. sarcastic
140. kind 176. planful 212. self-centered
141. lazy 177. pleasant 213. self-confident
Adjective Check List - 3
214. self-control led 250. stolid 286. unscrupulous
215. self-denying 251. strong 287. unselfish
216. self-pitying 252c stubborn 288. unstable
217 0 self-punishing 253. submissive 289. vindictive
218 0 self-seeking 254c suggestible 290. versatile
219. selfish 255. sulky 291. warm
220o sensitive 256c superstitious 292. wary
221. sentimental 257. suspicious 293. weak
222. serious 258c sympathetic 294. whiny
223. severe 259. tactful 295. wholesome
224o sexy 260c tactless 296. wise
225. shallow 261. talkative 297. withdrawn
226. sharp-witted 262. temperamental 298. witty
227o shiftless 263. tense 299. worrying
228o show-off 264. thankless 300. zany
229. shrewd 265. thorough
230o shy 266. thoughtful
231o silent 267. thrifty
232. simple 268. timid
233. sincere 269. tolerant
234. slipshod 270c touchy
235. slow 271c tough
236. sly 272. trusting
237. smug 273c unaffected
238. snobbish 274. unambitious
239„ sociable 275. unassuming
240. soft-hearted 276. unconventional
241. sophisticated 277. undependable
242. spendthrift 278. understanding
243. spineless 279. unemotional
244. spontaneous 280. unexcitable
245. spunky 281. unfriendly
246. stable 282. uninhibited
247. steady 283c unintelligent
248. stern 284c unkind
249. stingy 285. unrealistic
APPENDIX C
Semantic Differential
THE WORD ASSOCIATION STUDY
Th* J[2LSr * ting as*ed *° Participate in a study of word meanirgs.Sfff. n5 vfHthe/tUdy 13 t0 find OUt how like to describe 9di ere t kinds of persons. On each of the following pages there i-
tr Z I*
ent Person *°r you to describe. Your descriptions can be ran -by marking the list of words on the page. Take a look to see howtnis is done. Each pair of words forms a scale. By making a checkmark along the scale you can indicate what you associate with theparticular kind of person.
If you feel that the issue or person named at the top of thepage is highly related with one end of the scale, you would place a
check mark as follows: v***-*
fair :
! *• : : :_X_ unfair
OR
fair
_X_: : : :
.
. unfair
If you feel that the person or issue is moderately related to
one or the other end of the scale, you would place your check asfollows:
strong
: : : : ; x : weak
OR
strong
: X : : : : ; weak
If the issue or person seems only sl ightly related to one side
as opposed to the other, you would check as follow~s:
active
: : X : : : : passive
OR
active
: : : :
X : : pensive
If you considered both sides equally related, you would check
the middle space on the scale:
safe
: : : X : : : dangerous
Remember: Never put more than one check mark on any, scale . And
also be sure to check every item , "if you feel that a pair" of adjectives
does not apply, or if you are undecided, place the check mark in the
center space. Do not leave the line blank.
Do not spend more than a few seconds marking each scale. Your
first impression is what we would like to learn about. We have found
you can work quicker if you first form a picture in your mind of the
person or issue mentioned at the top of each page, and after that
check each scale rapidly.
predictable
unpredictable
valuable
worthless
clean
dirty
weak
strong
good
bad
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wise
strange
familiar
understandable
mysterious
rugged delicate
active passive
slow fast
relaxed tense
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APPENDIX D
Chapin Social Insight
THE SOCIAL INSIGHT TEST
Instructions :
In this test 25 "problem situations" will be presented. For
each situation four comments are provided that seem to offer
alternative explanations.* Social insight involves the ability
to "see into" such situations, in which individuals are trying
to avoid embarrassment or to achieve some satisfaction as an
offset to frustration*
You are aksed to consider each situation on its own merits.
Then, darken the space corresponding on the answer sheet (1, 2,
3, or 4) that in your judgment presents the most appropriate,
intelligent, or logical comment on the situation. There are
no absolutely right or wrong answers—each problem is a matter
for analysis and inference, and judgments by different persons
on the same question may differ 0 As a guid, you should ask
yourself the question, "Which of the four comments is most
accurate, or would represent the wisest thing to do in each
situation?"
al Insight Test - 2
P£ I- h occasionally drinks too much. He has a steadyjob, but has never succeeded in all the years of continuousemployment in getting the promotion to a better paid assistantmanagership, which he deeply desires in the firmer which nfworks. His younger borther had been the "apple of his mother'seye" and now Joseph's wife is very partial**, the one son inthe family otherwise consisting of three girls. To help MrRunway, a friend of the family: P '
1. Takes strong measures to deprive him of access to all liquorand strong drink. j-xqu
2. Advises that he leave home and "take the cure" to correcthis tendency to drink.
3. Sympathetically hears his story and recognizes the contri-bution to the security of his family that he has made by
steadiness on the job.
4. Secretly urges Mrs. Runway to take the children and go away,thus to establish a separate residence leading to ultimate
divorce.
Mr. H. left high school before graduation to take a job as a
clerk in a store. Although still a clerk, he has always had
steady work and an income sufficient to enable him to marry,buy a home, equip and maintain it in a very comfortable man-
ner, although this has required him to do without many other
things (e.g., children, social-recreational activities, etc.).
When Mr. H. is with other people in an informal group, his
chief topic of conversation is the quality and cost of the
various articles he has purchased for his home. The reason
for Mr. H.'s chief topic of conversation is:
1. He has ideals of quality and believe "production should be
for use rather than for profit.
"
2. He wishes to keep conversation limited to subjects on which
he is informed.
3. By talking about subjects on which he is informed, he diverts
conversation from subjects he is ignorant of, but which most
people are informed about and interested in.
4. He wishes to appear pleasant, to make conversation, and to
avoid giving offense.
Mr. Smith, a business man, is strongly opposed to suggestions
favoring social planning and control of business by government,
because he says, "World conditions have caused our depressions"
and "Industrial cycles are normal and if the government inter-
feres it will be worse." His opposition to government planning
and control probably is the result of:
1. His belief in individual initiative.
2. His opposition to any form of socialism.
3. His own business activities which just manage to "keep
within" the law.
4. His experience, which has shown that private business is
more efficient than government.
Social Insight Test - 3
4. The principal of the school attended by James reoorted that
!no
W
^d9h!^a - ly bf behaVi°r in the ^hootroom?Pcons?^ teaLi g and bullying of younger children, and occasional petty thieving. He was conspicuous in classes for his lack of attentionand concentration. He was a pale, slim boy, rather for
owS ^
1Ve/earS; °Ut °f SCh°o1 ' he P^yed with boys of £?s
cSlSL^ HTaS/^qUently fOUnd bully^g and teasing younger
*™ ff! ; 2
S 5^her WSS a travelin9 salesman. James' rightarm was broken twice when he was seven and eight years old?
wii-h
a
oi!J
ine
^
hiS left leg Was f^ctured while in rough
ftSnS * °ider h°YJ' He had a real Passion for movies that
IfIZt\n ?Hern adV6ntUre stories. His reading consisted
IL1 t hfe! u°°* S a Week ' Preferably of the boy adventurertype. James' behavior is due to the fact that:
1. He is discontented because he cannot go on trips and see thecountry with his father.
2. He feels the need to make up for his weak physical conditionby gaining mastery and attention of his playmates.
3. He is an incipient criminal of the "moral imbecile" type.
4. He is a moron and can never hope to develop a superior intelligence because his parents have mediocre minds.
5. Martha, an overconscientious girl of 19 years, is given to self-
analysis. She is always concerned with what others think abouther and the things she has done. Martha finds it difficult to
start conversations with strangers and frequently analyzes the
motives of others. Another trait which is characteristic ofMartha's behavior is:
1. Worrying over possible misfortunes.
2. Frequent craving for excitement.
3. Showing consideration of others' feelings.
4. Preference for readings about something rather than experi-
encing it.
6. Mr. Jenks when in a restaurant sharply orders the waiters about
and is rude and critical about the service he receives. He has
not had many friends because of his tendency to be bossy and
critical toward them. In the office in which he works he:
1. Agitates for better working conditions.
2. Is ingratiating and subservient to his employer.
3. Is openly critical of the many rules and regulations govern-
ing his work.
4. Tries to give orders to his fellow workers which are only
supposed to be given by his superior
„
7. Mr. A. 's son is in danger of flunking out of medical school be-
cause of low grades and apparent lack of interest and ability
in medical courses, but Mr. A. insists that his son stay in the
medical course and put more effort into his studies. The son,
however, would prefer to take a business course, but Mr. A.
Social Insight Test - 4
S?ffJ»i
ently bl°ck
f
a11 attempts to make this change. Mr. a.'sattitude suggests that: * . A *
1. Mr. A. in his youth wanted to become a doctor, but circum-stances prevented. v.**v. in
2. Mr A. believes that the medical profession is better thanthat of pharmacy.
3. Mr. A. Believes that the income of his son will be more se-cure as a doctor.
4. Mr. A. believes that it is "education in character" to force
one's self to do a distasteful task.
8. A man bought an expensive automobile after some hesitation be-
cause it cost more than he could well afford to pay. Later
when a friend questioned him as to why he bought such an expen-
sive car, he gave several reasons, but the one reason he did
not give was:
1. His wife and children needed to get out into the country
and he bought a big car so that they could all drive to-
gether.
2. The car would save him money in the long run because it would
not need the repairs that an older or cheaper car would.
3. The friend had bought a car almost as expensive although hisincome was not much greater.
4. He expected to receive some money from an estate by the
death of a critically ill relative.
9. A boy, aged ten, had temper tantrums and was disobedient to his
parents. In school, he refused to follow directions, was a
trouble maker, and was often fighting. Both parents were living,
and he had one younger sister. He told imaginary stories abouthis parents' wealth and about all his toys and travels. He
interrupted others to talk about himself. Frequently, he reported
to teachers that other children were picking on him. In order
to overcome these behavior difficulties, this boy should be
placed:
1. In activities with children who are older or more mature
than he.
2. In activities at home and school in which he can more easily
and immediately succeed.
3. In activities at home and school with more responsibility.
4. In activities with children who will accept him as a leader.
10. Mr. Thomas frequently protests against the irreligious attitudes
of others, asserts the religious depravity of persons with reli-
gious beliefs conflicting with his own, is ardent in uncovering
and crusading against vice and immorality in his community, and
is held up by the members of his church as a model and virtuous
person. Mr. Thomas's conduct indicates that:
1. He has been brought up in an extremely religious family.
2. He is trying to become a leader in his community.
Social Insight Test - 5
1.
2.
3.
4.
3
'
aga?nst
toPUlSeS t0 d
° the thin<>s he publicly i. fighttng
4. He feels he must "save" others»
He himself was a secret drunkard at late parties.His ancestors came from strict Puritan stock.
12
* rV^Si* Chlid WaS overProtected by his parents and other adult
aunt ^ I
W
^
S the °nly P^ons with whom he came into fre-
bv^. ?taCt\ 011 enterin9 s<=hool, he was ignored oTreSu?fedy his classmates. To this situation he reacted by? reDUf
pTah^no °^K
r bh
i
1?^? and sPendin<3 "is time in daydreaming.Fighti g with or bullying other children. i« w
th^p of"chUdren?^1011 ^ COmPeting in ***** **
t^^Pt Mug 96t °ther Child^en to accept him by persis-tently "hanging around" or "tagging along" with them.
13
' ff^ e
T
!!
0m
?!u
n constantly consulted physicians about her daugh-ter s health at the slightest sign of illness. She bought herexpensive clothing and toys. She frequently irritated the child
n^\£Ce. SiVe attention - She complained that the child wouldot obey her, and at times she punished her severely for slioht
SS?S3Su ~««- towaro he^au^**
1. She was inclined to be a hypochondriac.
She was trying to do for her daughter things which she hadbeen denied as a child.
Because her daughter was the only child, she expected too
much of her.
4. She had resentments toward the child which she was tryinato cover up. * *
14. Mrs. Harvey, age 22, disapproved of smoking, especially by herhusband or by women. She also disapproved of card playing and
refused to attend many movies because the love scenes were
"immorally presented." She is socially isolated, taking partin few activities with other people. She often asserts that
people are more lax in moral matters in present times than they
were in earlier times. Her attitudes on these matters suggest
that:
1.
2.
3.
4.
2.
3.
1.
2. fsV^nn^11? SUDerior to her associates.
?L 2 lf u ad been isolated from such activities anrttherefore had not learned to enjoy them. l l d
15/ A boy, 10, dominated his brother, 12, and his sister 14 wk.„
and
W
dest^c"ve
in
In'
d
J™
inee
£
in9 behavior
,
"e^c^ aSusiv^
^nfa^ * ordinary
16 o
1.
2.
3.
4.
t^T^V^ the teachers were picking on him.
Woifn no? T
n° lnterest in ^ of his school work,
might SS'dSJSteS.^ in C°^etiti- *— in which he
class?
11 31101 did hlS W°rk
°nly in nis roanual training
A boy, age 15, is complained about by his parents and teachers
aoat^i
,°Ut at ni9ht
'
iS ^sponsible, uncooperative?pathetic, and inconsiderate. He is unpopular and annoys otherchildren. He has tendencies to lie and steal whenever he can
In £h2
W
£i? V .He haS 1±ttle °r no interest in schoolShw fo^owlng list of factors, indicate the one which pro-
hatior"
closely associated with this boy's mikbe-
1« He is lazy.
2. He is openly disobedient in school.
3. He has an introverted persqnality.
4. He has an extroverted personality.
17. In an executive staff meeting, Mr. Goodrich, sales manager and
a loyal and respected man, hears for the first time of a new
selling point" recently introduced by a competitor of the firmin the eastern sales area. This information was supplied to the
staff conference by Mr. White, the brilliant young production
manager. The managing director is presiding over the staff con-ference as chairman. Should he:
1. Ask Mr. Goodrich to discuss the point in detail so that the
others may profit by his ideas?
2. Ask Mr. Goodrich to elaborate the point in detail and give
his views?
34 Ask Mr. Goodrich to report on the results of his recent and
extended trip of inspection of the Far West sales territory?
4. In the interests of sales efficiency and promotion, require
Mr. Goodrich then and there to explain why he did not know
of this new point?
Social Insight Test - 7
18. A Community Fund m a large city is faced with the problem ofpreserving good working relations among the social aqenc^s whirh
c^ fers of th* Fund, to preserve the advantages oTf!w£eommon campaign of soliciting for financial support, and .
cooPerative planning for the community. In^hissituation, the financial campaign falls short by ten percent of
r*L9o? ^
eded t0 keep the ancles operating at the existingate f efficiency and skilled services. Cuts in the budgets ofall agencies are made, but one large and powerful member agency,
?Ao rt -
eS
*
a
*? ltS ProP°^tionate cut and maintains through
Th^ ^irman °f ltS B°ard °f Directors and through its Executive,at it meets a special need and should not be cut at all, but
should ^rr^%bUH9^ raiSed * Which °f the Allowing proceduresthe Chest adopt in order to preserve its function in the
1. Allow the agency X to withdraw from the Fund and try to raiseits budget by a separate financial campaign.
2. Give the agency X the amount it needs and distribute the cutto other fellow agencies.
3. Call a conference of the Chairman of the Boards and the
Executives of all other agencies to hear the officials of
agency X, and try by amicable discussion to reach a mutual
understanding.
4. Reprimand the officials of agency X for lack of consideration
of fellow agency needs and threaten to drop it from the Fund
unless it conforms.
19. During a conference, the discussion becomes so argumentative andheated that everyone seems to be angry at someone else. Finally,
one member who seems to be getting the worst of the argument
angrily stalks out. The chairman of the group should then:
1. Immediately declare the meeting adjourned.
2. Send someone to ask the departed member to return.
3. Ask for a vote whether the meeting should be adjourned.
4. Ignore the departure and continue with the order of business
remaining.
20. The manager and his chief associates in a high grade employment
agency are considering the problem of recommending James Smith
for a position. How much information about Smith should go into
the letter of recommendation? Smith became unemployed when the
printing company for which he had been working continuously for
the past five years closed because its funds were tied up by a
bank failure. Smith has the technical qualifications for filling
a more important position in any one of three vacant positions
in other firms. Assuming that the letter of recommendation should
mention the fact that ten years ago Smith had been discharged
from another firm for an unexplained cause, to which one of the
four following firms should he be recommended:
1. A firm with an unknown personnel policy.
2. A firm with an established and respected personnel policy.
3. A firm whose personnel policy has been questioned on grounds
of ethical dealings with employees.
4. A firm with a strict "no nonsense" personnel policy.
21. A large organization is faced with the need of adapting its po-
licies to changed conditions in the community. In order to
supply the Directors of the organization with unbiased facts for
the determination of major policies, a research bureau is set up
as a special department within the organization. After consi-
deration of the ways and means of making the best use of the new
fact-finding function, the Directors decided to establish the
research bureau:
1. With authority to carry out in practice its own recommenda-
tions derived from fact-finding.
2. With responsibility to report its findings to the Board of
Directors.
3. With responsibility to report its findings to the chief
executive only.
4. With the stipulation that its findings be reported to a sub-
committee of the Board on planning, of which the chief execu-
tive is to be a member, but not the chairman.
22. A dispute arose among the employees and officers of a small manu-
facturing company as to the use of an adjoining parking lot
owned by the company. Some held that favoritism was shown in
the assignment of the better parking spaces. The procedure for
the manager to follow would be:
1. To ignore a trivial dispute of this sort on the assumption
that it would clear up of itself, given time.
2. To adjudicate the dispute promptly and carefully.
3. To terminate the parking facilities upon due notice.
4. To reprimand both parties to the dispute.
23. A committee was appointed by a club to draft a formula that would
solve a problem of conflict among the members due to the opposi-
tion led by a wealthy Mr. Jones to plans for locating the new
club house. The committee met and carefully considered the pro-
blem; after discussion, it was decided to:
1. Appoint Mr. Jones as a member of the committee.
2. Take a caucus and force a favorable vote.
3. Delay action until the opposition could be converted.
4. Expel Mr. Jones from membership in the club.
24. A group of citizens of X assemble to hear a visiting architect
describe a new plan for the location and construction of a needed
high school building for the town. A main highway cuts through
the town. Homes are located in sections on both sides of the
highway and some persons who live on one side also own property
Social Insight Test - 9
Mk^bS^f f oh°Uld the chai™an of the meeting, who wasas ed by the School Board to obtain a judgment on public opinion:
1.
2.
3.
4.
t™L- he ^eting. t0 the architect ' s Presentation?
S^ot Board? ' address ^d ^ve the summary to the
?ndWi!L!?
°P
!
n discussion of the address, record how the
thfSchool Boarl?^ *" thlS -^tion to
siS^ST'* 8 ^ the address to neutral persons who live outide the town, thus avoiding undue acrimony?
25
' Ura°w
eLt0HS °f 3 S€*tlement hou*e ^d those who contributedlargely to its support were concerned about reports of radicalmeetings held in its rooms by residents of the slum neiahbor^Ln
m^tin^^ S«iC S°me fa^Cist - Jt was decided to'h^a
0^
eeting with Board members to ask questions of the residentstaff of social workers. Some feeling developed on the part ofthe social workers who felt embarrassed or resentful and on the
° Jr ambers who felt that something was being with-held. The situation grew more and more strained until the ten-
sion was suddenly broken by the following remark of a staff
member
:
1. A young resident of the house confessed to making inflam-
matory remarks at a meeting a month ago, but was not reap-pointed at the expiration of her contract because she had
a nervouse breakdown and had to go to a convalescent home
for rest.
"
2. "The executive of the settlement spotted a notorious labor
racketeer two weeks ago attending a meeting and talking too
much. Since the man had a police record and this was called
to his attention, he droppedout of subsequent meetings."
3. "I remember one man distinctly, who was very radical in his
statements at meetings, but he has moved away to another city."
4. "On, you know, there was someone around here who talked
against the government, but she was a Republican."
APPENDIX E
Biographical Interest Blank
f
CMH BIOGRAPHICAL INFORMATION FORM
Ahn»*
T£^PUrp0 ?e °f c?uestio^aire is to help us find out more
confiSn?iai:
nV°1Ved ±n thiS C°UrSe
°
A11 ^™ion wilfbe
Name
n j- } _Student No 0(Last) (First) (M„I.
)
S6X
(circxa'ona)
Date »f ^«>-^-i_ "arried Si„?1e
^Circle one)
Class Jr. Sr D Major
(circle one) — "~
Number of older brothers Father's occupation
Number of younger brothers
Number of older sisters Mother's occupation
Number of younger sisters
Are you a twin; triplet?_
Please circle the number of the last year of education completedby your father and mother:
Elementary High School College
Father 12345678 9 10 11 12 13 14 15 16 17 18 19 +
Mother 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 +
What is your cumulative Grade Point Average?
What was your Grade Point Average for your last year?
In what extra-curricular activities are you involved?
_
USE BACK IF NEEDED
What are your vocational plans after you graduate from U Mass and/or
finally receive your highest academic degree?
If you will be attending school next year, what courses do you plan
to take?
CMH Biographical Information Form - 2
Please complete these sentences:
a) The thing that's most important to me is
b) Things would be much better if only
c) I wish
What volunteer or service experiences have you had, if any?

